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Unit 1
Content Area: Language Arts
Unit Title: Fiction Writing
Target Course/Grade Level: Creative Writing / Grades 11-12
Unit Summary: Students will understand and follow the necessary steps of the writing process when
completing narratives, from micro-fiction to full-length short stories.  This includes brainstorming, drafting
and revision, editing, and publishing.  Students will build good writing habits.  They will learn how to
search for, select, and narrow a topic, form a conflict, organize the structure, develop a first draft, revise,
edit, and improve the narrative.  During the writing process, voice, word choice, sentence fluency, and
writing conventions will be addressed.  Students will learn to build good writing habits in order to see
improvement in their writing skills.  When to write, where to write, what to write, and how to write will be
subjects of discussion.

Interdisciplinary Connections
Comprehensive Health and Physical Education
2.1.12.EH.1: Recognize one’s personal traits, strengths, and limitations and identify how to develop skills
to support a healthy lifestyle.
2.1.12.EH.3: Describe strategies to appropriately respond to stressors in a variety of situations (e.g.,
academics, relationships, shootings, death, car accidents, illness).
2.1.12.EH.4: Analyze and adapt mental and emotional health messages and communication techniques to
peers and other specific target audience (e.g., dimensions of health).
2.1.12.SSH.1: Analyze the influences of peers, family, media, social norms and culture on the expression
of gender, sexual orientation, and identity.
2.1.12.SSH.3: Analyze current social issues affecting perceptions of sexuality, culture, ethnicity, disability
status and make recommendations to address those issues

Visual and Performing Arts
1.5.5.Cn10a: Create works of art that reflect community cultural traditions. Discuss using formal and
conceptual vocabulary.
1.5.5.Cr3a: Reflect, refine, and revise work individually and collaboratively, and discuss and describe
personal choices in artmaking.

Career Readiness, Life Literacies, and Key Skills
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g.,
1.1.12prof.CR3a).
9.4.12.DC.6: Select information to post online that positively impacts personal image and future college
and career opportunities.

Computer Science and Design Thinking
8.2.12.EC.3: Synthesize data, analyze trends, and draw conclusions regarding the effect of a
technology on the individual, culture, society, and environment and share this information with
the appropriate audience.

Unit Rationale: Students must learn the process of good writing and how to build valuable writing habits.
The ultimate aim is to help students to write and to read more critically, which will help them to become
more successful in all disciplines.

Learning Targets
English Language Arts Standards – Writing: Grades 11-12

CPI # Cumulative Progress Indicator (CPI)
W.11-12.3.



A.    Engage and orient the reader by setting out a problem, situation, or observation and its
significance, establishing one or multiple point(s) of view, and introducing a narrator
and/or characters; create a smooth progression of experiences or events.
B.    Use narrative techniques, such as dialogue, pacing, description, reflection, and
multiple plot lines, to develop experiences, events, and/or characters.
C.   Use a variety of techniques to sequence events so that they build on one another to
create a coherent whole and build toward a particular tone and outcome (e.g., a sense of
mystery, suspense, growth, or resolution).
D.  Use precise words and phrases, telling details, and sensory language to convey a vivid
picture of the experiences, events, setting, and/or characters
E.   Provide a conclusion that follows from and reflects on what is experienced, observed,
or resolved over the course of the narrative.

Unit Essential Questions:
● How does an author create tone?
● What is the difference between indirect

and direct characterization?
● How is dialogue written structurally?
● When is it appropriate to use dialogue

tags?
● How do you write more action into a

story?
● How does an author establish conflict?
● How does an author create a dynamic and

believable setting?
● How does an author get a story published?

Unit Enduring Understandings:
● Students will understand that is essential to

brainstorm, draft, revise,  and edit before
publication

● Students will understand that sophisticated writing
includes careful attention to voice, word choice,
sentence fluency, and writing conventions.

Unit Learning Targets:
Students will ...
●Use the computer as an essential writing tool
●Apply the traits of writing: voice, word choice, sentence fluency, and rules of grammar
●Understand and apply the narrative structure
●Give and receive constructive criticism during a workshop setting
●Apply edits to a final draft
● Research journals for publication opportunities and submit a short story for publication

Evidence of Learning
Summative Assessment (5 days):
After completing several short assignments dealing with each step of the writing process, the student will
be asked to select a topic of his choice, narrow it down to a conflict, and go through the entire writing
process.  Every step of the process will be graded from brainstorming to publication and kept in the
student’s portfolio.
Equipment needed: computers, paper, printer, internet access
Teacher Resources: Hand-out sheets, PowerPoint presentations, internet access

Formative Assessments:
●A conflict
● Identification of narrative elements
● The outline for a narrative arc
● Character descriptions/interviews

● The first draft
● The revision of the narrative for publication

Lesson Plans
Lesson Timeframe (approximate)

Lesson 1
Narrative Elements 5 weeks

Lesson 2



Applying narrative structure to writing 1.5 weeks
Lesson 3

Write a unique short story 1 week
Lesson 4

Workshops1 2 weeks
Lesson 5

Revising, editing, improving, and publishing the
short story

1 week

Curriculum Development Resources:
(Use the links below to access additional resources used to design this unit.)
http://www.newpages.com

Text Types and Purposes

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid
reasoning and relevant and sufficient evidence.

NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and information
clearly and accurately through the effective selection, organization, and analysis of content.

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique,
well-chosen details, and well-structured event sequences.

Production and Distribution of Writing

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are
appropriate to task, purpose, and audience.

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying
a new approach.

NJSLSA.W6. Use technology, including the Internet, to produce and publish writing and to interact and
collaborate with others.

Research to Build and Present Knowledge

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based
research process, based on focused questions, demonstrating understanding of the subject under
investigation.

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the credibility
and accuracy of each source, and integrate the information while avoiding plagiarism.

NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection, and
research.

Range of Writing

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

1 Chapter 32- LGBTQIAA+
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Unit 2

Content Area: Language Arts
Unit Title: Poetry Writing
Target Course/Grade Level: Creative Writing / Grades 11-12
Unit Summary: Students will write poetry.  When writing poetically, students will complete assignments
that ask them to compare and contrast, explain, summarize, illustrate, and analyze. Students will be
reminded to follow the writing process and will be held accountable for all poetic elements, first drafts, and
revised final draft before publication.
Interdisciplinary Connections
Comprehensive Health and Physical Education
2.1.12.EH.1: Recognize one’s personal traits, strengths, and limitations and identify how to develop skills
to support a healthy lifestyle.
2.1.12.EH.3: Describe strategies to appropriately respond to stressors in a variety of situations (e.g.,
academics, relationships, shootings, death, car accidents, illness).
2.1.12.EH.4: Analyze and adapt mental and emotional health messages and communication techniques to
peers and other specific target audience (e.g., dimensions of health).
2.1.12.SSH.1: Analyze the influences of peers, family, media, social norms and culture on the expression
of gender, sexual orientation, and identity.
2.1.12.SSH.3: Analyze current social issues affecting perceptions of sexuality, culture, ethnicity, disability
status and make recommendations to address those issues

Visual and Performing Arts
1.5.5.Cn10a: Create works of art that reflect community cultural traditions. Discuss using formal and
conceptual vocabulary.
1.5.5.Cr3a: Reflect, refine, and revise work individually and collaboratively, and discuss and describe
personal choices in artmaking.

Career Readiness, Life Literacies, and Key Skills
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g.,
1.1.12prof.CR3a).
9.4.12.DC.6: Select information to post online that positively impacts personal image and future college
and career opportunities.
9.4.12.IML.5: Evaluate, synthesize, and apply information on climate change from various sources
appropriately (e.g., 2.1.12.CHSS.6, S.IC.B.4, S.IC.B.6, 8.1.12.DA.1, 6.1.12.GeoHE.14.a,
7.1.AL.PRSNT.2).
Computer Science and Design Thinking
8.2.12.EC.3: Synthesize data, analyze trends, and draw conclusions regarding the effect of a
technology on the individual, culture, society, and environment and share this information with
the appropriate audience.



Unit Rationale: It is imperative for students to understand the experiences people have in the world,
varying responses to similar experiences, and how poetry can function as a lens through which to
understand the human experience. Mastery of the written word will be essential when they move on to
higher learning and are asked to write in its many modes, but students will be required to empathize with
and understand the human experience regardless of their trajectory post high school.  The ultimate aim is
to help students to think, to write, and to read critically, which will enable them to achieve success in all
disciplines.

Learning Targets
English Language Arts Standards – Writing: Grades 11-12

CPI # Cumulative Progress Indicator (CPI)
L.11-12.3 Apply knowledge of language to understand how language functions in different contexts,

to make effective choices for meaning or style, and to comprehend more fully when
reading or listening.

A. Vary syntax for effect, apply an understanding of syntax to the study of complex
texts.

L.11-12.4. Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grades 11–12 reading and content, choosing flexibly from a
range of strategies.
A.    Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.
B.    Identify and correctly use patterns of word changes that indicate different meanings or
parts of speech (e.g., conceive, conception, conceivable).

L.11-12.5. Demonstrate understanding of figurative language, word relationships, and nuances in
word meanings.
A.    Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role
in the text.
B.    Analyze nuances in the meaning of words with similar denotations.

Unit Essential Questions:
●What is poetry?

Unit Enduring Understandings:
● Students will understand that poems are limbs to

human experience, and while they might reflect the
writer’s personal observations and experiences,
they must be relatable to readers and cannot
exist/make sense only in the writer’s head.

Unit Learning Targets:
Students will ...
●Develop an understanding of the types of poetry.
● Choose among different types of poetic structure.
● Plan and write poems that use appropriate details and effective poetic devices.
● Examine the use of poems in the real world.
● Identify and evaluate audience.
● Plan and write poems using structure, devices, and appropriately relatable content.
● Follow the guidelines of the writing process.

Evidence of Learning



Summative Assessment:
After writing, workshopping, and revising several poems, students will present and submit a final poem
portfolio for publication.
Equipment needed:
Computers, internet access, Power Point, paper,
Teacher Resources:
Hand-out sheets, PowerPoint presentations

Formative Assessments:
● Poetic device practice
● Poems written using specific

forms/structures

● First drafts
● The revisions of the poems for publication

Lesson Plans
Lesson Timeframe (approximate)

Lesson 1
Reading poetry for understanding and

experience
10 weeks (throughout)

Lesson 2
Applying poetic devices to writing 3 weeks

Lesson 3
Applying poetic structure 1 week

Lesson 4
Reading poetry aloud2 1 week

Lesson 5
Write unique poetry 3 weeks

Lesson 6
Workshopping 1 week

Lesson 7
Revising and publishing 1 week

2 Chapter 32- Racial Diversity; LGBTQIAA+



Curriculum Development Resources:
Use the links below to access additional resources used to design this unit.
www.newpages.com

Conventions of Standard English
NJSLSA.L1. Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

NJSLSA.L2. Demonstrate command of the conventions of standard English capitalization, punctuation, and
spelling when writing.

Knowledge of Language

NJSLSA.L3. Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by
using context clues, analyzing meaningful word parts, and consulting general and specialized reference
materials, as appropriate.

NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings.

NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and
phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level;
demonstrate independence in gathering vocabulary knowledge when encountering an unknown term
important to comprehension or expression.

http://www.newpages.com


Unit 3

Content Area: Language Arts
Unit Title: Satirical Writing
Target Course/Grade Level: Creative Writing / Grades 11-12
Unit Summary:
Students will write satirical compositions.  When writing in satirically, students will complete assignments
that ask them to use satirical devices including: irony, parody, burlesque, hyperbole,
juxtaposition/incongruity, understatement, and double entendre. Students will read and view several
mediums of modern and classic satire. Students will write several satires utilizing satirical devices and
understanding of current issues. Students will be reminded to follow the writing process and will be held
accountable for outlines, first paragraphs, transitional sentences for body paragraphs, closing paragraphs,
first drafts, and revised final drafts before publication.

Interdisciplinary Connections
Comprehensive Health and Physical Education
2.1.12.EH.1: Recognize one’s personal traits, strengths, and limitations and identify how to develop skills
to support a healthy lifestyle.
2.1.12.EH.3: Describe strategies to appropriately respond to stressors in a variety of situations (e.g.,
academics, relationships, shootings, death, car accidents, illness).
2.1.12.EH.4: Analyze and adapt mental and emotional health messages and communication techniques to
peers and other specific target audience (e.g., dimensions of health).
2.1.12.SSH.1: Analyze the influences of peers, family, media, social norms and culture on the expression
of gender, sexual orientation, and identity.
2.1.12.SSH.3: Analyze current social issues affecting perceptions of sexuality, culture, ethnicity, disability
status and make recommendations to address those issues

Visual and Performing Arts
1.5.5.Cn10a: Create works of art that reflect community cultural traditions. Discuss using formal and
conceptual vocabulary.
1.5.5.Cr3a: Reflect, refine, and revise work individually and collaboratively, and discuss and describe
personal choices in artmaking.

Career Readiness, Life Literacies, and Key Skills
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g.,
1.1.12prof.CR3a).
9.4.12.DC.6: Select information to post online that positively impacts personal image and future college
and career opportunities.

Computer Science and Design Thinking
8.2.12.EC.3: Synthesize data, analyze trends, and draw conclusions regarding the effect of a
technology on the individual, culture, society, and environment and share this information with
the appropriate audience.
Unit Rationale:
It is imperative for students to understand the importance of clear, concise writing. The satirical unit will
allow students a mode of exploring current events, issues, and trends and developing a unique voice with
which to question societal norms, trends, and expectations. This unit will help them to master the written
word, particularly in its persuasive form as they explore the techniques of persuasion within satirical
writing. The ultimate aim is to help students to think, to write, and to read critically, which will enable
them to achieve success in all disciplines.

Learning Targets
English Language Arts Standards – Writing:  Grades 11-12



CPI # Cumulative Progress Indicator (CPI)
L.11-12.3 Apply knowledge of language to understand how language functions in different contexts,

to make effective choices for meaning or style, and to comprehend more fully when
reading or listening.
A.    Vary syntax for effect, apply an understanding of syntax to the study of complex texts.

L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases
based on grades 11–12 reading and content, choosing flexibly from a range of strategies.
A.    Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.

L.11-12.5 Demonstrate understanding of figurative language, word relationships, and nuances in
word meanings.
A.    Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role
in the text.
B.    Analyze nuances in the meaning of words with similar denotations.

Unit Essential Questions:

●What is satirical writing?

●What is the purpose of satire?

Unit Enduring Understandings:
● Students will understand that satire makes use of

humor, specific elements and devices, and has an
overarching purpose.

● Students will understand that satirical writing calls
for change and must reflect a strong understanding
of current events.

Unit Learning Targets:
Students will ...

● Develop an understanding of satirical writing and make use of satirical devices.
● Plan and write in the satirical mode.
● Satirize a current event.
● Examine the effectiveness of published satire.
● Identify and evaluate the audience.
● Follow the guidelines of the writing process.

Evidence of Learning
Summative Assessment (5 days each):

1) After reading several articles from The Onion and examining them in terms of satirical content and
devices, students will individually write an original satire in the style of this newspaper.

2) Students will work together to design, title, edit, and publish their own satirical newspaper.
3) Every step of the writing process for these essays from brainstorming to publication will be graded

and kept in the student’s portfolio.
Equipment needed: Computers, Power Point, paper, internet access
Teacher Resources: Hand-out sheets, Power Point presentations, internet access

Formative Assessments:
● Introductory paragraphs, transitional sentences

between paragraphs, and closing paragraphs
● First draft
● Revisions of the essays for publication

Lesson Plans
Lesson Timeframe (approximate)



Lesson 1
Introduction: Satirical Writing 1 day

Lesson 2
Finding satirical devices 3 days

Lesson 3
Finding a current topic3 1 day

Lesson 4
Writing a satire 3 days

Lesson 5
Team development of newspaper 10 days

Teacher Notes:
All essays written must go through the writing process.  Students receive individual grades on outlines,
opening and closing paragraphs, first drafts, and final revised and edited copies.
Curriculum Development Resources:
Use the links below to access additional resources used to design this unit.
http://www.theonion.com

Anchor Standards for Language

Conventions of Standard English

NJSLSA.L1. Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

NJSLSA.L2. Demonstrate command of the conventions of standard English capitalization, punctuation,
and spelling when writing.

Knowledge of Language

NJSLSA.L3. Apply knowledge of language to understand how language functions in different contexts, to
make effective choices for meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

NJSLSA.L4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by
using context clues, analyzing meaningful word parts, and consulting general and specialized reference
materials, as appropriate.

NJSLSA.L5. Demonstrate understanding of word relationships and nuances in word meanings.

NJSLSA.L6. Acquire and use accurately a range of general academic and domain-specific words and
phrases sufficient for reading, writing, speaking, and listening at the college and career readiness level;
demonstrate independence in gathering vocabulary knowledge when encountering an unknown term
important to comprehension or expression.

Anchor Standards for Speaking and Listening

Comprehension and Collaboration

3 Climate Change; Racial Diversity
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NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.

NJSLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including
visually, quantitatively, and orally.

NJSLSA.SL3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can follow the
line of reasoning and the organization, development, and style are appropriate to task, purpose, and
audience.

NJSLSA.SL5. Make strategic use of digital media and visual displays of data to express information and
enhance understanding of presentations.

NJSLSA.SL6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of
formal English when indicated or appropriate.

Unit 4

Content Area: Language Arts
Unit Title: Publication and Query Writing
Target Course/Grade Level: Creative Writing / Grades 11-12
Unit Summary: Students will understand and follow the necessary steps of the publication process for
both fiction and poetry.  This includes researching literary magazines, journals, and other publishing
opportunities as well as learning the framework and structure of an effective query letter.  Students will
eventually submit a work of their choice.
Interdisciplinary Connections
Visual and Performing Arts
1.5.5.Cn10a: Create works of art that reflect community cultural traditions. Discuss using formal and
conceptual vocabulary.
1.5.5.Pr5a: Prepare and present artwork safely and effectively
1.5.5.Cr3a: Reflect, refine, and revise work individually and collaboratively, and discuss and describe
personal choices in artmaking.

Career Readiness, Life Literacies, and Key Skills
9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g.,
1.1.12prof.CR3a).



9.4.12.DC.6: Select information to post online that positively impacts personal image and future college
and career opportunities.

Computer Science and Design Thinking
8.2.12.EC.3: Synthesize data, analyze trends, and draw conclusions regarding the effect of a
technology on the individual, culture, society, and environment and share this information with
the appropriate audience.

Unit Rationale: Students will learn the elements of publication and how to turn their passion for writing
into a career.  This unit is about creative authentic learning experiences for students that will be readily
applicable in the real world.

Learning Targets
English Language Arts Standards – Writing: Grades 11-12

CPI # Cumulative Progress Indicator (CPI)
SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-

one, in groups, and teacher-led) with peers on grades 11–12 topics, texts, and
issues, building on others’ ideas and expressing their own clearly and persuasively
A.    Come to discussions prepared, having read and researched material under study;
explicitly draw on that preparation by referring to evidence from texts and other research
on the topic or issue to stimulate a thoughtful, well reasoned exchange of ideas.

B.    Collaborate with peers to promote civil, democratic discussions and decision-making,
set clear goals and assessments (e.g. student developed rubrics), and establish individual
roles as needed.

SL.11-12.2. Integrate multiple sources of information presented in diverse media or formats (e.g.,
visually, quantitatively, qualitatively, orally) evaluating the credibility and accuracy of each
source.

SL.11-12.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing
the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

SL.11-12.4 Present information, findings and supporting evidence clearly, concisely, and logically. The
content, organization, development, and style are appropriate to task, purpose, and
audience.

SL.11-12.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive
elements) in presentations to enhance understanding of findings, reasoning, and evidence
and to add interest.

Unit Essential Questions:
● How does an author choose a publishing

house?
● What is the difference between a literary

magazine and a journal?
● How does a writer publicize his or her

work?
● When is it appropriate to contact

publishing companies?
● How do you copyright a work of

literature?
● How do you write a query letter?

Unit Enduring Understandings:
● Students will understand that is essential to

brainstorm, draft, revise,  and edit before
publication

● Students will understand that sophisticated writing
includes careful attention to voice, word choice,
sentence fluency, and writing conventions.

● Students will understand the components of
publishing, copyrighting, and writing query letters.

● Students will identify the correct avenues to
publish their specific works.



● How does an author create a compelling
biography?

● How does an author profit from his written
work?

● Students will understand the elements of the
writing business.

Unit Learning Targets:
Students will ...
●Use the computer as an essential writing tool
●Apply voice, word choice, sentence fluency, and rules of grammar to their writing
●Understand the elements of copywriting
● Research literary magazines, journals, and other avenues of publication
●Write a query letter
● Research journals for publication opportunities and submit a short story for publication

Evidence of Learning
Summative Assessment (5 days):
After completing revisions of the work written throughout the semester, students will research and select
several avenues of publication then submit an original query letter and biography along with their chosen
writing pieces to those avenues.
Equipment needed: computers, paper, printer, internet access
Teacher Resources: Hand-out sheets, PowerPoint presentations, internet access

Formative Assessments:
● Printed research
● Copyrighted work
● Story submissions

●Query letter drafts
● The revision of the narrative for publication

Lesson Plans
Lesson Timeframe (approximate)

Lesson 1
The basics of publishing 5 weeks

Lesson 2
How to copyright a work of fiction 1.5 weeks

Lesson 3
Writing the query letter 1 week

Lesson 4
Researching the literary magazines and journals 2 weeks

Lesson 5
Revising, editing, improving, and publishing 1 week

Curriculum Development Resources:
(Use the links below to access additional resources used to design this unit.)
http://www.newpages.com

Anchor Standards for Speaking and Listening

Comprehension and Collaboration

NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and collaborations with
diverse partners, building on others’ ideas and expressing their own clearly and persuasively.

NJSLSA.SL2. Integrate and evaluate information presented in diverse media and formats, including visually,
quantitatively, and orally.

http://www.newpages.com


NJSLSA.SL3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.

Presentation of Knowledge and Ideas

NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can follow the line
of reasoning and the organization, development, and style are appropriate to task, purpose, and audience.

NJSLSA.SL5. Make strategic use of digital media and visual displays of data to express information and
enhance understanding of presentations.

NJSLSA.SL6. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of
formal English when indicated or appropriate.

Content Area Unit
Name

English Language Arts, Mathematics, Science, Social Studies, World
Language, Practical and Fine Arts, Business

Interdisciplinary
Connections

Social Studies, Comprehensive Health and Physical Education

Core Instructional
Materials
including digital
tools

Textbooks, Classroom Resources, Digital Tools

21st Century
Themes and Skills

For information related to the 12 Career Ready Practices follow the links
below:

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf

Personal Financial Literacy 9.1
http://www.state.nj.us/education/cccs/2014/career/91.pdf

Career Awareness, Exploration, and Preparation 9.2
http://www.state.nj.us/education/cccs/2014/career/92.pdf

Career and Technical Education 9.3
http://www.state.nj.us/education/cccs/2014/career/93.pdf

8.1 Educational
Technology

8.2 Technology
Education,
Engineering,
Design, and
Computational
Thinking -
Programming

K-2:  Navigate provided URL’S, Use basic word processing to create and
illustrate a simple story, Work collaboratively with peers on project, Use
digital tools to explore an issue and design solution for a problem, Identify
how technology improves life, Use digital tools to design an approach to
solving problems.

3-5:  Peers collaborate to produce text about current events; Understand the
consequences for inappropriate use of technology and social media, Apply
engineering designs to data collection and solutions, Understand how
technology evolves based on need and cultural influences.

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf


6-8: Select appropriate technology and applications to create publication on
global topic, Use technology and social media responsibly, Employ a wide
range of digital resources to collect data and form solutions, Identify the forces
that come into play for further development of technology; apply engineering
design process to real world problems.

9-12:  Create and edit multi-page document for public presentation.

Considerations for classified students:

Classroom Instruction:
● All instruction for classified students will be guided by the students’ Individualized Education Plan

(IEP).
● Regular education teachers will be responsible for differentiating instruction for classified students

based on the instructional modifications listed in the IEP.
● In the case of General Education - Supported Instruction (GE-SI) Classes, the special education teacher

will be responsible for support in modifying the curriculum for the students, informing the class room
teacher of the modifications, and directing instructional aide(s) to provide support accordingly.

● Grading will be done collaboratively by the regular and special education teachers.

Modifications:
● Modifications include but are not limited to:

Extra time for assignments, modified classwork/homework assignments based on disability, preferential
seating, study guides, copies of class notes, assistive technology and rewording/repeating or clarifying
directions.

In-class Assessments:
● All assessments are to be in line with students’ IEPs.  In-class support teachers should modify tests

for classified students.  Tests may be given in the regular education classroom or completed with the
inclusion teacher in another location with additional time. Students may be tested separately
according to the IEP.

● Assessment grades may be modified based on a student’s disability and in accordance with their IEP.

Considerations for English Language Learners (ELLs):

Classroom Instruction:
● Instruction for ESL students will be guided by their WIDA English Language Proficiency level.

Teachers should receive this level from the ESL teacher assigned to the building.
● General education teachers will be responsible for differentiating instruction for ELLs with the

assistance of the ESL teacher that promotes language, literacy and content learning.
● Sheltered Instruction Observation Protocol (SIOP)

http://siop.pearson.com/about-siop/
The following 8 components provide all teachers with lesson planning and instructional strategies that
support language and learning goals for all students.  This approach to teaching aligns with preparing
students with college and career ready skills.

http://siop.pearson.com/about-siop/


The SIOP Model components:
1. Lesson Preparation
2. Building Background
3. Comprehensible Input
4. Strategies
5. Interaction
6. Practice and Application
7. Lesson Delivery
8. Review and Assessment

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education teacher will be
responsible for identifying language objectives and additional instructional strategies that improve
proficiency in English and academic success of ELLs.  Instructional strategies and the necessary
scaffolds to promote student learning will be shared with the general education teacher for daily lessons
that are aligned to District Curricula, CCSS, and WIDA Standards.  The general Education teacher and
ESL teacher will be co-teachers for a pre-determined amount of classroom instruction.

● Grading will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –
● Direct instruction, small group or pullout, about the contrasting letter sound correspondences,

syllabication patterns and morphology in English supported with connections to their native language,
native language text and/or resources, graphic organizers, visuals, sentence starters/ sentence frames,
cloze activities, modeling, working with a partner, timeline and phrase wall and adapted text (in English)
or specific sections of the original text, highlighted/bold-faced words within text.

● Draw pictures instead of writing/speaking.
● Match drawings with new vocabulary that might correspond.
● Work in small group or pairs with their English Only (EOs) peers for authentic content language talk and

grade level modeling.
● Write simple sentences instead of complex sentences that demonstrates an understanding of academic

language particular to specific content.
● Match simple sentences with new vocabulary that might apply to edit sentences.
● Have students provide examples/explanations of main idea in simple sentences.  Revisions show an

attempt to improve Language Control by embedding academic content vocabulary and Linguistic
Complexity by expanding and varying sentence structures and using correct punctuation.

● Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with new vocabulary
(adjective word wall, content word walls) that might correspond.

● Provide multiple opportunities for authentic speech acts to practice language skills and develop English
fluency.

● Total Physical Response (TPR) to model critical thinking skills like analyze and synthesize.
● Study Guides

In Class Assessments:
● All formative and summative assessments will include modifications that support student’s English

Proficiency level. ESL teachers will collaborate with regular education teachers to provide appropriate
differentiation for assessing ELLs.

Considerations for At Risk Students:

http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US


● At Risk students are identified by the I&RS committee in each school.  The committee works to
understand the reasons behind the student’s low performance level in school and to create and
implement a plan that is carried out by a variety of staff members in the building.

● Teachers with At Risk students are notified by the I&RS committee and provided with a copy of the plan
and a timeframe for assessing the growth of the student.  There are academic as well as behavioral goals
that are listed for the students with recommended strategies unique to each individual.

● Classroom teachers are to follow the plan using instructional strategies that will help the student
improve his/her performance while applying appropriate behavioral strategies consistent with the needs
of the student.

● Teachers will report student progress to the I&RS committee within the specified timeframe for the plan.

Classroom instruction:
● Teachers will use differentiated instruction for At Risk students as they do for all students in their class.

The strategies would be guided by the I&RS plan and be consistent with the student’s ability and
learning modality.

Modifications:
● Clarify all assignments and place specific timeframes for completion.  Provide student with opportunity

for one on one time for clarification.
● Set clear expectations for all assignments, in and outside of class.  Keep expectations within the

framework of the I&RS plan.
● Use positive reinforcement for all successes.  Hold student to defined consequences for not completing

work.
● Provide time outside the normal class time for completion of work.  Not completing assignments is

unacceptable, all assignments will be completed.

In Class Assessments:
● At Risk students should receive any modifications listed in their I&RS plan.
● If necessary, students should be provided with extended time to complete assessments.

Considerations for Gifted Students:
● Teachers will use differentiated instruction for Gifted Students as they do for all students in their class.
● Assignments and assessments can be planned and implemented with input from the student.
● Gifted students will be provided with the opportunity to demonstrate their knowledge through a variety

of platforms.
● Teachers will have the latitude to provide assignments with the individual student’s ability in mind.


